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ABSTRACT
India is one of the few countries worlds over where the education of children with special needs doesn’t fall within the purview of human resource development ministry. The facilities and services available for these people have a wide difference between developed and developing countries. The present study is an exploratory study to find out the existing support system in the primaryschools of two Districts of West Bengal. The study primarily focused on identifying the available support- system in the primary schools which facilitate thelearning of children with mental retardation. The objective of the study was to find out the support system available for the students with mental retardation in termsof academic support, social support, emotional support and physical support in inclusive setting in the primary schools. A total number of 100 teachers (both regular and resource teacher), 50 students and 30 primary school were selected by purposive sampling procedure. The data was generated with the help of 4 type of questionnaire. The major findings of the study show that the academic and social support as perceived by regular teacher was in average level where as academic and social support perceived by resource teacher are in high level. The emotional support provided by peer is high level. The physical support was studied under three categories i.e. toilet and sanitation facilities, mobility and barrier free environment are in low level. The study concludes that adequate support system is key to the success of inclusive education in West Bengal.Therefore, inclusive schools have to address the needs of all children in every community and the central and state governments have to train their teachers to manage inclusive classrooms.
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1. INTRODUCTION :
India is the third largest democracy country in the world in terms of purchasing power. India is the third largest democracy country of the world in terms of purchasing power. Despite this improvement, more than 460 million people in India live in abject poverty. The reciprocity of poverty producing disability, and disability resulting in poverty has created new challenges for the implementation of inclusive education in India. Inclusive education acknowledges that individual children differ in their abilities and support that each student receives quality education irrespective of their abilities, disabilities, ethnicity, gender and age. In India generally children without disabilities are sent to regular schools and with disabilities are sent to special schools. At present efforts are being made to make education inclusive in nature. Inclusive education means that all children, regardless of their strength or weaknesses are accommodated in a school and become part of the same school community. According to Census 2011[1], there are 1.2 billion people in the country, out of which, about 833 million people live in rural areas. Census 2011[1] data on disability has not been announced yet. United Nations observes that 10% of the population has disability and there are about 120 million people with disabilities in India. The challenges and opportunities to provide inclusive education at school level in India.

Since education makes the room for equality and empowerment, every child has the right to get education. Many children with disabilities have become victim to an educational system which is not able to meet their individuals’ needs. Inclusive education is a human right issue. Inclusive education means that all children, regardless of their strength or weaknesses are accommodated in a school and become part of the school community. Inclusive education encourages bringing all students together in one classroom and following the same curriculum regardless of their diversities. 

UNESCO Salamanca Statement and Framework for Action (1994) [2] proclaimed that-“Every child has a fundamental right to education and must be given the opportunity to achieve & maintain an acceptable level of learning”. Every child has unique characteristics, interest, abilities and learning needs, educational system should be designed & educational programmes implemented to take into account the wide diversity of these  Inclusive education means including children with disabilities in regular classrooms that have been designed for children without disabilities (Kugelmass, 2004). It is an educational practice based on the social premise of justice that advocates for equal access to educational opportunities for all children regardless of their physical, intellectual emotional or learning disability (Loreman et al, 2005).  

Ainscow (1995)[2] states that the aim of inclusive education is restructuring school so as to address the learning needs of all learners. That is, schools must change in order to be able to meet the learning needs of all learners in a given community. Differences means the students could be related to disability, gender, size, color or ethnicity and disability is just one of the differences and does not limit ones strength and abilities. Inclusive education recognizes that these differences are valuable and bring creativity and through them ideas are shared and experienced. In other words, inclusion is about transforming systems to be inclusive of everyone and not about inserting persons with disabilities into existing structures (UNICEF, 2009). This trend which has gained momentum since 1970s is the merger of regular or general education with special education. The principle of Inclusive Education was adopted by the ‘World Conference on Special Needs Education: Access and Quality’ (Salamanca, Spain 1994) and was restated at the World Education Forum (Dakar, Senegal 2000).

The Salamanca Statement and Framework for Action [2] emphasizes that schools should accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or other conditions. The Statement affirms that-“those with special educational needs must have access to regular schools which should accommodate them within child centered pedagogy capable of meeting these needs”. India was a signatory to the Salamanca Statement. Following the adoption of the Salamanca Statement, in the last few decades there have been efforts internationally to include children with disabilities in the educational mainstream. Now, the schools have to accommodate all children and arrange education according to their needs; Characteristics and needs. Those with special educated needs must have access to regular schools which should accommodate them within a child-centered pedagogy, capable of meeting these needs. Centrally Sponsored Scheme of Integrated Education for Disabled Children (IEDC)[6] was launched by government of India in the 1970’s. It aimed at integrating students with special needs in regular schools. The most important characteristic of this scheme was the liaison between special schools and regular schools. In the year 1987 National Council of Educational Research and Training (NCERT) with UNICEF launched the project Integrated Education for Disabled Children(PIED) which was an important step towards including students with special needs in conventional schools. NCERT in the year 2000 has given special importance to inclusive schools for all students without any reference to pupils with disabilities.  This is being supported by the project like Sarva Siksha Aviyan (SSA) taken by the Department of Elementary Education in 2000.   

Geoff Lindsay (2007)[6] suggests that-“inclusive education or mainstreaming is the key policy objective for education of children and young people with disabilities”. The philosophy of inclusion has its roots in the ideas and principles governed through equity and equality of opportunities to all without differentiation and discrimination. “Inclusive Education means that schools should accommodate all children regardless of their physical, intellectual, social, International Journal of Home Science emotional, linguistic or other conditions. This should include disabled and gifted children, street and working children, children from remote or nomadic populations, children from linguistic, ethnic or cultural minorities and children from other disadvantaged or marginalized areas or groups(UNESCO, 2003)[7]. It is the act of ensuring that all children despite their differences, receive the opportunity of being part of the same classroom as other children of their age, and in the process get the opportunity of being exposed to the curriculum to their optimal potential” (Handbook on in-service teacher education on inclusive education, DEP-SSA, 2008).  

Carroll (1967) had compared academic achievement of 20 students of special class with that of 19 mentally retardants children who attended regular class for half the school day and special classes during the others half. The finding through test about the grade equivalent form pre- to- post difference sources indicated that the partially integrated children with mental retardation achieved much higher gains in reading than the segregated and concluded that integration helped in the improvement of the performance of the mental retardation students. 

Shotel et.al (1972)[8] concreted a study on the attitudes of regular class teachers in elementary schools which had educationally integrated mentally retarded students and with resource room support. The researchers found that teacher’s attitudes towards this type of placement were significantly negative. 

So for the successful implementation of inclusive education, the attitude of different people in the society is very important. Eagly and Chaiken (1998) define attitude as “a psychological tendency that is expressed by evaluating a particular entity with some degree of favor or disfavor.” The present study explores the attitude towards inclusive education and the prospects and challenges of inclusive schools of Kolkata. Shahazadi (2000) conducted a study on inclusive education perspective of services and found that teachers, administrators, professional and parents appear to be aware of the concept of inclusive education but are not sure about how it will implemented in ordinary settings. Avranides and Norwitch (2002)[13] conducted a study which explores the evidence of positive attitude; however there is no evidence of acceptance of a total inclusion. Sengupta and Biswas (2003)[13] in their study found that teachers know far too little about their pupils with special needs but they are willing to learn; social attributes are a major problem for these children and lack of close friends with similar disabilities contribute to that.  

Mcdougall et al. (2004)[10] in their study found that Negative peer attitude as being a major barrier to full social inclusion at school for students with disabilities. A student teacher relationship at the school level was an aspect of school culture that had an indirect association with attitude via interpersonal support from teachers.  

Bunch and Valeo (2004)[11] in their study revealed that attitudes of elementary and secondary students toward peers with disabilities. Mention is made to friendship, congenial behavior, advocacy, and acceptance of special education or inclusion of education of students with disabilities. Findings show development of friendships and lower degrees of abusive behavior in inclusive schools. Though students in both systems were supporter for peers with disabilities, advocacy was more regular in inclusive settings. Articles, et.al (2006) in their study analyzed two broad strands namely whole school and classroom based research. They define inclusive education and outline various discourse strands in this work. They analyze historical pattern of inclusive education. Lindsey (2007) in his study found qualitative studies of inclusive practice, some of which used non-comparative case studies 

While other based on respondent judgment. Caldwell (2010)[10] in her study found that benefit of full inclusion reveal the progress the student make socially and academically. Hindrance of inclusion was decline of licensed professionals to assist students. Crabtree and Williams (2011) conducted a study in the Arab world. The study offers an insight into the changing perception towards disability and education in Arab society. Yu et al. (2011) in their study analyzed teacher education for special and inclusive education .It is argued in relation to the culture and perspective of current policy and its execution, teachers’ attitudes toward children with special needs learning in Regular classroom. Hansen (2012) in his study state a way to elucidate the limit to inclusion theoretically in the conceptual recognition of inclusion by establishing that exclusion processes are an internal part of inclusion processes and that one cannot explore inclusion without investigating exclusion.

Costello & Boyle (2013) [12] A sample consisting of 193 pre-service secondary teachers enrolled in secondary education courses at an Australian university were surveyed to determine their attitudes towards inclusive education, with a particular focus on attitudinal changes across the years of study.  Results indicated that pre-service secondary teachers held positive attitudes towards inclusive education; however there was a significant decline in positive attitudes through the years of study. Pre-service secondary teachers enrolled in postgraduate programs were more inclusive than those enrolled in undergraduate courses. Attitudes towards training and perceived competence were less positive than other attitude scales for all participants, suggesting a concern regarding training effectiveness. The attitudes held by pre-service teachers have been shown to affect their willingness and ability to implement an inclusive approach to education.  

The aim of this study conducted by Galvoic (2014)[7]was to examine the attitudes of preschool, primary, secondary and high school teachers towards inclusive education of children with special educational needs. In addition, the study established the correlation between these attitudes and gender, education level, teaching experience, formal training in the special education field, and the duration and quality of work experience with children with special education needs. The sample comprised 322 teachers from the Serbian province of Vojvodina. The results showed that, in general, the participants held neutral attitudes towards inclusive education and more positive expectations regarding the outcomes of inclusion. This study also emphasized teaching performance in an inclusive class as a subject of great concern. The high school and preschool teachers as well as the teachers with previous positive experience with working in an inclusive environment reported more positive attitudes towards inclusive education than those from primary and secondary schools and those with negative experiences with the implementation of inclusive practices.   

Attitudes and knowledge about inclusive education among student teachers reading pedagogy at the University of Valencia and how these are influenced by participants’ age, gender, and which academic programme or year of study they are in, were explored by Andres et al. (2015). The research comprised a sample of 182 students from the degree’s four year groups. The principal results indicated that attitudes towards inclusive education among student teachers reading pedagogy were highly positive. Results also pointed out that students consider they have training shortfalls regarding their professional qualification in- (a) diagnosing students with SEN (Special Education Need), (b) providing guidance about work to students with SEN, knowledge of political and regulatory bases, (d) providing didactic and organizational guidance to management teams, and (e) knowledge of the different schooling modalities available for students with SEN. Regarding the participants of the study, the analysis showed that attitudes towards inclusive education were directly related to age, while gender has no influence over students  attitudes.  

Purpose of the study conducted by Osero & Abobo (2015)[13] was to find out the Attitudes of teachers towards implementation of inclusive education in Nyamira County, Kenya. The study adopted a descriptive survey design. The study targeted 4000 teachers and 5 education officers involved in the implementation and delivery of the curriculum in Nyamira County. The study observed that the attitude of teachers towards inclusive education was negative. The negativity of teachers was due to variables such as the teacher’s lack of knowledge and skill of disabilities; the need for special curriculum for learners in inclusive education; low achievement of children with special needs and increased indiscipline cases. The study recommended that teachers should recommend- severe cases of disability to special schools; ministry of education areas of the curriculum that require change to meet needs of all learners in inclusive settings; all teachers be trained. According to Khan & Reshma (2015) ‘Attitude of pre-service teachers towards inclusive education’ in Savitribai Phule Pune University, Pune. The objectives of the study were- 

i) To prepare Attitude in Implementing Inclusive Practices Scale (AIIPS) Scale; 

ii) To assess Attitude of pre-service teachers towards Inclusive Education. 
Major Findings of the Study-

i. The results indicate that pre-service teacher should acquire special education and training related to children with special needs. This would enable teacher to handle an inclusive classroom and understand the students.

ii. To know the students grasping power, IQ, comprehending capacity and attributes of behavior preserve teacher needs to have practical experiences and also should be spending enough time with the children having special needs.

iii. Pre-service teachers have knowledge of technology various techniques of conducting activities, play way method of teaching students and various other teaching strategies so they are eager deal with special needs children.

iv. Pre-service teacher have an attitude of motivating students with special needs, they behave in a loving and caring manner so that it builds a trustworthy and friendly environment is an inclusive classroom.

v. The responses show that teachers are able to skillfully modify and implement curriculum as per the needs of the students with special needs. The focus of this study is exploration of the existing support system in the schools of Kolkata District. The aim of the study is to report the available support systems which facilitate the learning of children with mental retardation.
2. OBJECTIVE OF THE STUDY

i. To identify the status of enrollment of inclusive students in India.

ii. To find out the academic support system available for the students with mental retardation in inclusive setting in the primary schools of South 24pgs. District.
iii. To find out the social support system available for the students with mental retardation in inclusive setting in the primary schools of south 24pgs District.

iv. To find out the emotion support system available for the students with mental retardation in inclusive setting in the primary schools of south 24pgs District.

v. To find out the physical support system available for the students with mental retardation in inclusive setting in the primary schools of south 24pgs District.
3. METHOD OF THE STUDY:
The study was designed on descriptive research methodology. Survey method of descriptive research methodology was used. Explanatory sequential method was followed. The content of the questionnaire were validated by resource persons. The questionnaire was administered to the students. Data was analyzed by simple statistical techniques such as t-test.
4. SAMPLE:
A total number of 100 teachers (both regular and resource teacher), 50 students and 30 primary school were selected by purposive sampling procedure. Four type categories of sample were used for the study. They were:

· Teachers working in government primary schools (Regular teachers) of South 24pgs and Kolkata District.

· Resource teacher appointed under SSA (Resource Teachers) of South 24pgs and Kolkata District. 

· Students of 3rd and 4th class of government primary schools (students) of South 24pgs and Kolkata District.

· Government primary schools working under Sarva Shiksha Abiyaan (SSA) of South 24pgs and Kolkata District.

The data was collected with the help of four types of Questionnaires (stanzation). There were 19 questions in academic support system, 10 questions in social support system, 15 questions in emotional support system and 19 questions in physical support system which is divided into three categories toilet and sanitation facilities, mobility and barrier free environment. Total 63 questions were there in the questionnaire.

5. FINDINGS AND DISCUSSION
Data was generated with the help of questionnaire. Collected data was tabulated and analyzed with the help of percentages.

Table 1: Percentages showing the level of academic support 
from regular teachers of South 24pgs and Kolkata districts.

	Level of supports
	South 24pgs
	Percentage
	Kolkata
	Percentage

	High
	11
	40.74%
	5
	21.73%

	Average
	16
	52.25%
	17
	73.91%

	Low
	0
	0
	1
	4.34%

	
	N=26
	
	N=23
	


Table 1 show the different levels academic support provided by the regular teachers to the students with mental retardation in Government primary schools of both South 24pgs and Kolkata districts. The percentages shows that in South 24pgs district of total sample of 26 teachers, 50.25% of sample shows average level of Academic support and 40.74% sample shows high level of academic support. Where as in Kolkata district, out of total sample of 23 regular teachers 73.91% of sample shows average level of academic support.
Table 2: Percentages showing the level of academic support
 from resource teachers of south 24pgs and Kolkata districts

	Level of supports
	South 24pgs
	percentage
	Kolkata
	Percentage

	High
	22
	84.6%
	16
	66.6%

	Average
	4
	15.38%
	8
	33.33%

	Low
	0
	0
	0
	0

	
	N=26
	
	N=24
	


The result of the study shows that out of the total sample of 26 teachers in South 24pgs district 84.6% sample shows the high level of social support and 15.38% sample shows the average level of support. Whereas in Kolkata district out of the total sample of 24 teachers 66.66% of the sample shows the high level of support and 33.33%.of the sample shows average level of support. Analysis shows that two districts were showing the high percentages in the high level of academic support [Table 2].

Table 3: Percentages showing the level of social support from 
regular teachers of south24pgs and Kolkata districts.

	Level of supports
	South 24pgs
	Percentage
	Kolkata
	Percentage

	High
	10
	37.03%
	5
	21.73%

	Average
	17
	62.96%
	15
	65.21%

	Low
	0
	0
	3
	13.04%

	
	N=27
	
	N=23
	


Table 3 shows the different levels of social support provided by the regular teachers to the students with mental retardation in the Government primary schools of South 24pgs and Kolkata districts. The results of the study shows that in the total sample of 27 teachers in South 24pgs district 62.96% of the sample shows average level of support, and 37.03% of the sample shows high level of social support. In Kolkata district from the total sample of 23 teachers 65.21% of the sample shows average level of support and 21.73% sample shows high level of support and 13.04% of the sample shows low level of support.

Table 4: Percentages showing the level of social support from
the resource teachers of south 24pgs and Kolkata districts
	
Level of supports
	South 24pgs
	Percentage
	Kolkata
	Percentage

	High
	22
	84.6%
	9
	37.5%

	Average
	4
	15.38%
	14
	58.33%

	Low
	0
	0
	1
	04.16%

	
	N=26
	
	N=24
	


The Table 4 shows the different levels of social support provided by the Resource teachers in the primary schools of different manuals of both South 24pgs and Kolkata districts. Out of the total sample in South 24pgs district 84.65% of the sample shows high level of support, and 15.38% of the sample shows low level of support. In Kolkata district out of the total sample of 24 teachers 58.33% of the sample shows average level of support and 37.5%of the sample shows high level of support and 4.16% of the sample shows low level of support.

When we compare the percentages of both districts there is so much variationbetween the high levels of social support given by the Resource teachers. In South 24pgs district shows higher level of social support than Kolkata district &Kolkata district shows more average level of support than South 24pgs district.

Table 5: Percentages showing the level of emotional support of
South 24pgs and Kolkata districts

	Level of supports
	South 24pgs
	Percentage
	Kolkata
	Percentage

	High
	35
	100%
	14
	93.33%

	Average
	0
	0
	1
	6.66%

	Low
	0
	0
	0
	0

	
	N=26
	
	N=24
	


The [Table 5] shows the different levels of emotional support provided by the students of 3rd and 4th class of both South 24pgs and Kolkata districts. The result of the study shows that students in the schools of South 24pgs district all the 35 students show high level of emotional support to their peers with mental retardation. The students of the schools in Kolkata district, from the total sample 93.33% show high emotional support and of 6.66% shows average level of support.

When we compare the scores and percentages of the students of two districts, the percentages the difference is very small and negligible. All the students are showing high level of emotional support for their peers with mental retardation. The first objective is to find out the level of the Academic support for the students with intellectual impairment in inclusive setting. The academic support by the regular teachers is very important for the success of inclusion. In the present study Academic support has been studied with the help of questions pertaining to-
· Resource teacher and resource room facilities in the schools.
· Training programmes related to special education.
· Assessment for the students with intellectual disability.
· Individualized educational programme implementation.
· Curricular adaptations.

All the above mentioned areas are very essential for academic support. For successful inclusion, the regular teacher in the classroom should know the assessment procedures for the children with intellectual impairment, about IEP, using resource room and resource teacher facilities, using specific teaching learning material, reinforcements etc., and then only it will be the successful inclusion.

The findings of the study shows that the academic support provided by the regular teachers in both South 24pgs and Kolkata districts are in average level. 
Adequate training is needed by regular teachers to improve their knowledge in teaching special skills to the children with M.R.
· Resource room facility is not available in the primary schools.
· The guidance of the Resource teacher in not sufficient as he visits as per his schedule.

The student teacher ratio in the government primary schools is also another reason for non-availability of adequate academic support in primary schools for the children with intellectual impairment. It is difficult to take individual care of the child where strength of the class is more. This finding also supports the finding of Coates emphasizes about the need of techniques and further preparation and training will lead to meet the educational needs effectively.

Another studies to Conducted studies and emphasized that teachers who possessed low teaching efficacy, who lacked experience in teaching or who had low use of differentiated teaching practices and teacher collaboration were found to be less receptive in inclusion. Inadequate training and lack of administrative leadership, general education teachers did not make significant medications in their teaching strategies to address the needs of students with disabilities.

The second objective is to find the level of social support available to the students with Mental Retardation impairment in the inclusive setting in the primary schools of South 24pgs and Kolkata districts. Social support has been studied with the help of questions pertaining to-
· Greeting and responding appropriately to others.
· Wait for his turn and standing in a line.
· Interacting with opposite sex properly.
· Providing time tables in school rules in pictures of easy understanding.
· Using pictures and drawings to teach daily routines.
· Providing models to improve behaviors like sharing, caring to others.
· Try to enhance the self-esteem and self-confidence by the teacher
· Setting play-groups.
· Giving opportunity to participate in school functions.
· By knowing and implementing all these things, then only the regular teachers gives adequate social support in the school. Then only it will be the key for successful inclusion.

The findings of Stephanny Freeman, Alkin, and Marv in have conducted a study on Academic and Social attainments of children with mental retardation in General education and special education settings. They found in their studies that when comparing children with mental retardation in general education and special education classrooms, integrated students perform better than their comparable segregated students on measures of academic achievement and social competence.

The findings of the study show that the social support given by the regular teachers to the children with intellectual impairment in an inclusive setting is average level. Above discussed reasons for academic support also may leads to the average level in the social support. The academic and social support shown by Resource teachers of the South 24pgs shows high level where in Kolkata district, resource teachers show high level in academic support and average in social support. The study of Minke et al. conducted on the collaborative teaching in inclusive educational setting founds that general special educators working collaboratively in inclusive setting had higher levels of personal efficacy and higher self-ratings of competence and satisfaction in teaching students with disabilities than general educators who taught in traditional classroom arrangements.

The Resource teachers are special educators and they have the knowledge about curricular adaptations, assessments and IEP and the effect of reinforcements for the students with Mental Retardation. Resource teachers came from different disciplines like visual impairment, hearing impairment, mental retardation. SSA conducting multi disability training programmes and they are trying to give the professional knowledge about all categories of disabilities to the Inclusive education resource teacher. Then it will be easy for him to deal with all the students with disabilities. But quality and quantity of these training programmes should be improved by SSA. Then only the successful results come through inclusion.

The adequate supervision is also needed on these inclusive educational programmes by the authorities of SSA. The other objective is to find out the emotional support system available in primary schools for the children with Intellectual impairment. The results show that the emotional support given by the peers of children with intellectual impairment shows high level in the primary schools of both districts of south 24pgs and Kolkata. The findings of the study supports the study of Gregor and Forlin [9] who conducted study on the attitude of the students towards peers with disabilities, the result show that there is an increased acceptance of students with disabilities by their mainstream peers.

Judith, Tamura have conducted a study on Effective social interaction strategies for inclusive setting. Interactions and social skill strategies for use with children with and without disabilities for the purpose of increasing social interactions between children with and without disabilities in educational setting. Rebecca conducted a study and found that Latina girls were more favorable towards children with disabilities before and after the intervention.

The fourth objective is to find out the level of physical support system in inclusive setting to the children with intellectual impairment. The questions based on under different categories like-
· Toilet facilities and sanitation

· Mobility support
· Barrier free environment.

The above points are very important for the students with disabilities to cope up within the inclusive setting. If all the supports and facilities related to infrastructure and physical environment in the school are provided it will be more accessible for the students with intellectual impairment which leads to success in inclusive setting. The results show that both in South 24pgs and Kolkata districts show low level of physical support. In Toilet and sanitation facilities, only two schools have aaya facility that provided by the school headmaster at his personal interest and pay but SSA is not providing this facility. In mobility the schools show the average level of support and only some of the schools have ramps without railings. In some schools only, the class rooms are adequately wide for moving wheel chairs. There are no directional arrows in the schools. In barrier free environment, total sample shows low level of support. In many schools drinking water and electric switches are not reachable for the students with intellectual impairment. The physical support system is not adequate in the primary schools of South 24pgs and Kolkata. SSA is now concentrating to construct the school buildings with ramps and other facilities like toilet and sanitation and with barrier free environment in the primary schools. But it will take some time and they should do the effort quickly and effectively. Then only the aim of universalization of elementary education fulfils successfully and we get the fruits of inclusion.
5.2 The major findings of the study are:
i) In academic support system, among the regular teachers of both South 24pgs and Kolkata districts, 52.25% and 73.91% of the sample show average support, 40.74% and 21.73% of the sample shows high level of support respectively.
ii) In social support system 62.96% and 65.21% of the samples show average level of support and 37.03% and 21.73% of the sample shows high level of support.
iii) In academic support system resource teachers shows 84.60% and 60.66% of high level of support and 15.38% and 33.33% of average level of support respectively.
iv) In social support system 84.6% and 37.50% of the sample shows high level of support and 15.38% and 55.33% of the sample show average level of support.
v) In emotional support system 100% and 93.33% of the sample show high level of emotional support.
5.3 How to Remove Barriers in Inclusive Education

i) Teachers attitude:

“Where there is a will, there is a way” it’s true in the case of the education of a child with special needs in a mainstream school. More than the techniques, equipment’s, aids and amenities the major causative factor for a fuller, broader and a healthy inclusion. The attitudinal shaping is an important streak to be invested upon the teachers. The teacher training institutions, let it be pre service training or in-service training, their locus rests upon the bringing in an optimistic spirit amongst the teachers. The teachers should also be given enough room to brood upon the problems of the children in her busy schedule. It is also important that they possess enough love and affection to help the child get out of the trouble.

ii) Rigid curriculum:

The teachers should be trained to develop Individualized Educational Plans accommodating the curriculum and the needs of the child, putting them on one line. This becomes a tough job when the curriculum becomes rigid. This rigidity does not permit the teachers to provide enough space for the child with a special need in her class. In most of the cases, the teachers break through the curriculum and modify to the extent possible to help the children meet their realistic need through education. Many of the children with special needs are in need of functional academics to lead a hassle free life. The functional academics here in general means teaching 3Rs and helping the child use them effectively in her day to day living. But usually, this requirement changes from individual to individual depending upon the socio-economic, psychological and physiological conditions. I would say that simply providing and not sufficient. The child must also be trained to augment and use his common sense productively.

iii) Rigid methods:

To solve the common problems of the education, new methods and strategies are suggested from time to time by the government. But they fail to understand the kind of difficulties the children with special needs undergo. The strategies and methods should be more accommodative. Anyhow, the teacher should also be given some space to alter the core of it. For example, the Activity Based Learning (ABL) is introduced now, no doubt it is a good method especially it provides freedom for the children to grow up on their own phase, but the heart of the system lies in the cards that are provided which are highly inaccessible to the visually challenged kids. If at all some tactile provisions are included in the cards, it would have helped not only in inclusion of the visually challenged kids, but also would have attracted the rest as the information is provided through multi-mode.

iv) Peer support:

The greater boon to inclusion is the peer support. The peers are taking active part in the education of their classmates that are with a special need. The personnel should encourage and tap the support. The child with a special need, enjoys the company of his peer, socializes and vents his grievances. Not only the physical inclusion becomes possible with the cooperation of the peers but also the academic inclusion turns easier as the children of the same age communicate their ideas easily and understand each other with a greater ease.

v) Accessible environments:

The physical conditions and psychological climate of the institution denies or accepts the student with a special need. In Indian conditions, the infrastructural barriers shall not be removed easily as it may involve lot of money. For example, an inaccessible stair case shall become accessible with the help of a friend who is ready to carry.

vi) Teaching aids and equipment’s:

Innumerable equipment’s are found every day all through the world to help these children come out of their difficulties. Such supportive devices and equipment’s should be used widely to help these children. There shall be a cell created to disseminate such information (similar to that of the krishi (farmer) call center). Such cells shall collect information pertaining to the latest resources that are available and also encourage the teachers and parents to use them. It shall also suggest local and modifications that could be done to the equipment and shall encourage the students from different disciplines to take up research in creating innovative aids and equipment’s for these children. This envisages multi-disciplinary contribution and develops a cross disciplinary approach to the solutions.

vii) Early diagnosis and intervention:

All gynecologist, pediatricians should be trained in the early diagnosis of disabilities. They should also be informed about various educational interventions apart from the services of the para-professionals. The educational intervention should start at the earlier stage. There should be a separate institution with a comprehensive support of all professionals –clinician, paramedical and educational to ensure bringing out fullest potential of the student.

viii) Parents involvement:

The parents are in need of proper guidance. They lose the very important early days of the child’s development in doctor shopping. The doctors shall have a multi-disciplinary approach in up bringing the children; there shall be special counselors to guide these parents for a holistic and total rehabilitation. All the information should be provided under one roof. The parents are not to run from post to pillar for information and services. They shall not ruin their mental energy in vein; providing the possibilities and developing a picturesque image of the realistic development of the child in the early years ensures proper utilization of the crucial periods of development. 

ix) Supported teachers and schools:

The society and the local community shall support inclusion. The practical problems in educating the child with a special need via transportation, community living and economic crisis shall be well supported by thecommunity in united effort. Each one taking up some small part of the responsibility shall lessen the burden of the parents, teachers and the schools. After all the child is a part of the community and it shall behold responsibility in upbringing the child. The village education community, parent’s teachers association and such systems shall extend a helping hand in fulfilling the responsibilities of the schools in educating the children with special needs in terms of man, money and material. The schools shall possess administrators and staff who value inclusion and also allocate resources to support inclusion (time tables, staff). In order to achieve real inclusion, all the learning opportunities provided throughout the school (play, sports, and clubs) has to be strictly inclusive.

x) Class size:

The lesser size of the class, greater the scope for inclusion. The government shall not decrease the teacher pupil ratio at this moment, but the head teacher and other teachers shall think of reducing the size of the class of the particular section (section A, section B etc.) small. For example, if there are 60 children in a grade, 40-45children shall be put in a section and the rest in another section, including the child with special need in the smaller section to have better access, individual attention and provide extra time and efforts for the education of these children since proportionately the duties like correction, monitoring and other administrative work of the teacher gets reduced. Skills/strategies to deliver curriculum differentiated instruction, student centered lesson becomes achievable through this.

xi) Ongoing training to school and community:

The authorities shall take up restoring the facilities and also increasing them. The optimistic spirit needs regular encouragement for happy and healthy restoration of the motivation. People friendly awareness campaigns, awards shall encourage inclusion.

xii) Access to specialists within school

The special teachers are appoint under the Sarva Siksha Abhiyan scheme are to face the challenges of scattered population. Highly individualist nature of the children with various disabilities as one teacher assumes responsibilities of educating and guiding children with different disabilities.

Hence, trained teachers and para professionals should be accessible with in the school compound. The special teachers should be available within the school premises for immediate support, provision and proper usage of resource materials is adaptive materials, technology and to offer adequate supports and services for the students.

xiii) Networking:

Networking amongst the stake holders and professionals for sharing of the experiences shall reduce reinventing wheels and smoothen service delivery. It also improves the quality of the service and brings in scope for viewing the problems from several and different angles. This network will be a real brain master for diagnosis and remedies.

xiv) Success of inclusive classrooms:

Well-designed individualized education programs, professional development for all teachers involved, general and special educators alike, Time for teachers to plan, meet, create, and evaluate the students together, reduced class size based on the severity of the student needs, Professional skill development in the areas of cooperative learning, peer tutoring, adaptive curriculum, collaboration between parents or guardians, teachers or para educators, specialists, administration, and outside agencies, sufficient funding so that schools will be able to develop programs for students based on student need instead of the availability of funding.

xv) Family-school partnerships:
Collaboration between general and special educators.Well-constructed plans that identify specific accommodations, modifications, and goals for each studentCoordinated planning and communication between "general" and "special needs" staff. Integrated service delivery. Ongoing training and staff development.

6. LIMITATIONS OF THE STUDY

· The findings of the study cannot be generalized because the size of the sample is small.

· To get an accurate data multiple choice questionnaire would have more effective
· Combined sample of private and government schools would have helped on getting exact picture
· The study was done only for the students with intellectual disability, data on support system for other disabilities would have been more meaningful.

7. SUGGESTION

This study reviles that the growth and development of inclusive education with respect to academic, social support, emotional support, physical support are not inform to make inclusive education . A great success joined endeavor of both Govt. and non- Govt. volunteers rogation as well as teachers attitude towards inclusive education and awareness of prints are utmost important. My study should include children with different disabilities such as Hearing impaired, visual impaired, Orthopedic Handicapped, Multiple disability, children with behavioral problem, learning disability and others. Research study should include all the Government schools up to high schools. Research study should include all the private and government schools with inclusive setting.
The teacher education focus of some government programmes is perhaps going in the right direction. However, the apparently slight regard for content and methodology of the courses, which do not reconceptualise IE or address attitudes towards disability, demonstrates the need for further change in this context. Also, teachers are not the only stakeholders involved. Students, parents, administrators and local government officials are affected too, all of whom will see any innovation or new concept in a different light. A small pool of resources (4.1% of GDP for education (UNDP, 2005: 256) despite a promised 6% by 2000 (GOI, 2002) combined with high demand, suggests that the development of the mainstream would be a more financially effective and efficient way to go (Peters, 2004; UNESCO, 2003).
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