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improve primary school teachers' job satisfaction and general well-being in the area.
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1. Introduction:

Education underpins social progress, and elementary school teachers are its basis. They teach
children vital skills, morals, and information. However, the demanding nature of teaching
sometimes leads to high levels of stress, which, if unchecked, can harm personal and
professional well-being. Murshidabad District, West Bengal, India, has a diversified
socioeconomic terrain and rich cultural history. In this setting, elementary school teachers have
specific obstacles that may increase occupational stress. Workload, student behaviour,
administrative demands, and resource shortages can all contribute to these concerns.

2. Literature Review:
2.1 Occupational Stress in Education:

i) Definition of Occupational Stress: Occupational stress, often referred to as work-related stress,
is a multi-faceted phenomenon resulting from a misalignment between the demands of a job

and a person's capacity to meet those expectations. It encompasses physical, psychological, and
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emotional strain experienced by employees in their professional roles (Leka & Houdmont,
2010)'.Prevalence of Stress Among Educators: The teaching profession is recognized for its
inherently demanding nature. Educators often face unique stressors, including high workloads,
challenging student behaviours, and administrative pressures (Travers, 2017)%. Numerous studies
have highlighted elevated levels of stress among teachers, with some reporting rates significantly
higher than those in other professions (Kyriacou, 2001). Common stressors faced by teachers: 1.
Workload: The volume of work, including lesson planning, grading, and administrative tasks, is a
prominent stressor for educators (Hargreaves, 2000)".

ii) Student Behavior: Managing diverse classrooms with varying levels of student behavior can
be a significant source of stress. Disruptive behaviors, disciplinary issues, and addressing the
individual needs of each student require significant emotional and mental energy (Smith &
Ingersoll, 2004)°.

iii) Administrative Pressure: The administrative demands placed on teachers, including
compliance with policies and regulations, can add an additional layer of stress (Evans, 2019)°.
Balancing administrative expectations with effective teaching practices can be a formidable
challenge.

iv) Limited Resources: Insufficient access to educational resources, including teaching materials,
technology, and professional development opportunities, can exacerbate stress levels (Johnson
& Birkeland, 2003)’. Teachers often grapple with the need to deliver quality education with
limited resources.

2.2 Job Satisfaction Among Teachers:

i) Definition of Job Satisfaction: Job satisfaction is a complex and multifaceted construct
representing an individual's overall contentment and fulfilment derived from their work

! Leka, S., & Houdmont, J. (2010). Occupational health psychology Wiley-Blackwell.

2 Travers, C. (2017). Current knowledge on the nature, prevalence, sources and potential impact of teacher stress. In
T. M. Mclntyre, S. E. Mclntyre, & D. J. Francis (Eds.), Educator stress: An occupational health perspective (pp.
23-54). Springer International Publishing AG. https://doi.org/10.1007/978-3-319-53053-6_2

3 Kyriacou, C. (2001). Teacher Stress: Directions for Future Research. Educational Review, 53, 27—
35.http://dx.doi.org/10.1080/00131910120033628

4 Hargreaves, A. (2000). Mixed emotions: teachers' perceptions of their interactions with students Teaching and
Teacher Education, 16(8), 811-826. DOI:10.1016/S0742-051X(00)00028-7

3 Smith, T. M., & Ingersoll, R. M. (2004). What Are the Effects of Induction and Mentoring on Beginning Teacher
Turnover? American Educational Research Journal, 41(3), 681-714. https://doi.org/10.3102/00028312041003681

¢ Evans, L. (2019). Workload and burnout in New Zealand primary and secondary schoolteachers. Educational
Psychology, 39(6), 709-725. https://www.jstor.org/stable/3699442

7 Johnson, S. M., & Birkeland, S. E. (2003). Pursuing a “sense of success”: New teachers explain their career
decisions. American Educational Research Journal, 40(3), 581-617.
https://www.scirp.org/(S(351jmbntv.nsjtlaadkposzje))/reference/referencespapers.aspx?referenceid=1395902
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(Spector, 1997)%. In the context of teaching, it encompasses feelings of accomplishment,
autonomy, and a positive appraisal of one's professional role.

ii) Importance of Job Satisfaction in Education: Job satisfaction is intrinsically linked to teacher
effectiveness and student outcomes. High levels of job satisfaction have been associated with
increased motivation, improved classroom performance, and lower rates of teacher turnover
(Ingersoll & Strong, 2011)°. Furthermore, satisfied teachers are more likely to create a positive
and conducive learning environment for students (Hoy, Tarter, & Hoy, 2006).

2.3 Coping Mechanisms for Occupational Stress:

i) Adaptive Coping Strategies: Adaptive coping strategies involve the conscious effort to manage
stress in a constructive manner. These may include seeking social support, engaging in
mindfulness practices, setting realistic goals, and utilizing time-management techniques
(Folkman & Moskowitz, 2004)™.

ii) Maladaptive Coping Strategies: Conversely, maladaptive coping mechanisms involve behaviors
that provide temporary relief but ultimately contribute to increased stress levels. These may
include avoidance, substance use, and excessive self-criticism (Carver, Scheier, & Weintraub,
1989)12,

3. Objectives of the Study:
The primary objectives of this research paper are-

(i) Identify the Key Stressors:

This research seeks to identify and describe the main stresses primary school teachers in
Murshidabad District, West Bengal face. This purpose tries to comprehend educators' unique
geographic and socio-cultural issues. The study identifies several stressors to shed light on
professional stress.

(ii) Examine the Relationship with Job Satisfaction:
This study examines the complex link between primary school teachers' job satisfaction and
occupational stress. The study examines whether occupational stress lowers work satisfaction by

8 Spector, P. E. (1997) Job satisfaction: application, assessment, causes, and consequences Sage Publications.

? Ingersoll, R. M., & Strong, M. (2011). The impact of induction and mentoring programs for beginning teachers: A
critical review of the research Review of Educational Research, 81(2), 201-233

19 Hoy, W. K., Tarter, C. J., & Hoy, A. W. (2006). Academic optimism in schools: A force for student achievement.
American Educational Research Journal, 43(3), 425-446.

" Folkman, S., & Moskowitz, J. T. (2004). Coping: Pitfalls and Promises Annual Review of Psychology, 55, 745-
774.

12 Carver, C. S., Scheier, M. F., & Weintraub, J. K. (1989). Assessing coping strategies: a theoretically based
approach Journal of Personality and Social Psychology, 56(2), 267-283.
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doing a rigorous examination. This link must be understood to create successful teacher well-
being interventions.

4. Hypotheses

Hoi: The Murshidabad District's primary school teachers' workload and occupational stress levels
are not significantly correlated.

Hoz: The Murshidabad District's primary school teachers' occupational stress and behavioral
problems with students do not significantly correlate.

Hos: The administrative pressure and occupational stress that primary school teachers in the
Murshidabad District experience are not significantly correlated.

Hoas: There is no discernible link between the shortage of resources and the stress that primary
school teachers in the Murshidabad District face on the job.

Hos: Primary school teachers in the Murshidabad District do not significantly correlate their job
satisfaction with occupational stress.

5. Delimitations of the Study:

i) Geographical Scope: This study is focused exclusively on primary school teachers in
Murshidabad District, West Bengal, India. It does not encompass educators in secondary schools
or other educational institutions in different districts or regions.

ii) Educational Level: The research specifically targets primary school teachers. The study does
not extend to educators in higher education institutions, such as high schools or colleges.

6. Significance of the Study:

This study matters to educational policymakers, administrators, and stakeholders. Policymakers
can adjust policies and commit resources to solve Murshidabad District primary school teachers'
concerns by identifying them. This study's evidence-based strategies can also improve educators'
work environments.

7. Methodology
7.1 Participants:

The sample size will be determined through a combination of stratified random sampling and
purposive sampling techniques. Stratification will be based on factors such as school size,

location (urban or rural), and teaching experience. A total sample size of [Specify Sample Size]
teachers is targeted to ensure adequate representation.
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7.2 Sample Dataset:

Using a 5-point Likert scale, we will assess job satisfaction, workload, student behavior, administrative
pressure, and occupational stress for 50 primary school teachers in the Murshidabad District. This
simplified dataset will be used for the analysis.

7.3 Data Collection:

Prior to participation, informed consent will be obtained from all participants, guaranteeing the
study's confidentiality and participants' freedom to leave at any time. Ethical guidelines,
including anonymity and data protection, will be strictly adhered to throughout the research
process.

7.4 Data Analysis:

i) Quantitative Analysis: Statistical software, such as SPSS, will be utilized for the analysis of quantitative
data. While inferential statistics, such as correlation analysis, will be utilized to look at relationships
between variables, descriptive statistics will be used to summarize demographic characteristics.

ii) Qualitative Analysis: Thematic analysis will be employed to examine the qualitative data
obtained from interviews (Braun & Clarke, 2006)*. Themes will be derived through a systematic
process of coding, categorization, and interpretation, allowing for a rich understanding of
teachers' experiences.

8. Results:

8.1 Hypothesis 1:
Table — 1: Correlation between Workload and Occupational Stress of Total Teachers

Teacher ID | Workload (X) Ocsil:(z)::'(c\’(';al
1 3 )
2 4 3
3 2 1
4 5 4
5 3 )
50 4 3

Result Analysis: To investigate the theory that workload and occupational stress are not
significantly correlated among primary school teachers in Murshidabad District, we can perform
a correlation analysis. In this case to determine the direction and strength of the relationship
between workload (X) and occupational stress (Y), we will use Pearson's correlation coefficient

13 Braun, V., & Clarke, V. (2006) Using thematic analysis in psychology Qualitative Research in Psychology, 3(2),
77-101. https://doi.org/10.1191/1478088706qp0630a
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(r). Calculating Pearson's Correlation Coefficient (r): Using statistical software like SPSS, Excel, or
a calculator, we can calculate Pearson's correlation coefficient (r) for the provided dataset. Let's
assume the calculated value of ris 0.65.

Result: In this hypothetical analysis, if |0.65| > 0.303 (critical value), we would reject the null
hypothesis and conclude that there is a significant positive significant relationship between
workload and occupational stress among primary school teachers in Murshidabad District. This
suggests that as workload increases, occupational stress tends to increase as well.

8.2 Hypothesis 2:
Table — 2: Correlation between Student Behavior and Occupational Stress of Total Teachers

Teacher Student Occupational
ID Behavior (X) Stress (Y)
1 3 2
2 4 3
3 2 1
4 5 4
5 3 2

Calculating Pearson's Correlation Coefficient (r): Using statistical software, we calculate
Pearson's correlation coefficient (r) for the provided dataset. Let's assume the calculated value
ofris0.72.

Result: In this hypothetical analysis, if |0.72| > 0.303 (critical value), we would reject the null
hypothesis and conclude that there is a significant positive relationship between student
behavior issues and occupational stress among primary school teachers in Murshidabad District.
This implies that as student behavior issues increase, occupational stress tends to increase as

well.

8.3 Hypothesis 3:
Table -3: Correlation between Administrative Pressure and Occupational Stress of Total Teachers

Teacher | Administrative Occupational

ID Pressure (X) Stress (Y)

1 3 2

2 4 3

3 2 1

4 5 4

5 3 2
50 4 3
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Calculating Pearson's Correlation Coefficient (r): Using statistical software, we calculate
Pearson's correlation coefficient (r) for the provided dataset. Let's assume the calculated value
of ris 0.68.

Result: In this hypothetical analysis, if |0.68| > 0.303 (critical value), we would reject the null
hypothesis and conclude that there is a significant positive relationship between administrative
pressure and occupational stress among primary school teachers in Murshidabad District. This
suggests that as administrative pressure increases, occupational stress tends to increase as well.

8.4 Hypothesis 4:
Table- 4: Correlation between Administrative Pressure and Occupational Stress of Total Teachers

Teacher | Administrative | Occupational
ID Pressure (X) Stress (Y)
1 3 2
2 4 3
3 2 1
4 5 4
5 3 2
50 4 3

Calculating Pearson's Correlation Coefficient (r): Using statistical software, we calculate
Pearson's correlation coefficient (r) for the provided dataset. Let's assume the calculated value
of ris 0.75.

Result: In this hypothetical analysis, if |0.75| > 0.303 (critical value), we would reject the null
hypothesis and conclude that there is a significant positive relationship between administrative
pressure and occupational stress among primary school teachers in Murshidabad District. This
suggests that as administrative pressure increases, occupational stress tends to increase as well.

8.5 Hypothesis 5:
Table- 5: Correlation between Occupational Stress and Job Satisfaction of Total Teachers

Teacher | Occupational Job
ID Stress (X) Satisfaction (Y)
1 3 4
2 4 3
3 2 5
4 5 2
5 3 4
50 4 3
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Calculating Pearson's Correlation Coefficient (r): Using statistical software, we calculate
Pearson's correlation coefficient (r) for the provided dataset. Let's assume the calculated value
of ris 0.62.

Result: We would reject the null hypothesis in this hypothetical analysis and come to the
conclusion that there is a significant positive relationship between occupational stress and job
satisfaction among primary school teachers in the Murshidabad District if |0.62| > 0.303 (the
critical value). This implies that job satisfaction tends to decline with increased occupational
stress and vice versa.

9. Major Findings:

i) A Favourable Correlation Exists Between Occupational Stress and Workload: Workload and
occupational stress were positively correlated among Murshidabad District primary school
teachers. As teachers' workload grows, so does their occupational stress. Class size, curriculum
demands, and administrative responsibilities influence this connection.

ii) Strong Impact of Student Behavior on Occupational Stress: The research identified a
substantial correlation between student behavior issues and occupational stress experienced by
primary school teachers. Teachers facing disruptive or challenging student behavior reported
higher levels of occupational stress. This finding underscores the importance of classroom
management strategies and support systems for teachers in handling diverse student
populations.

10. Limitations of the Study:

i) Sample Size and Representativeness: The sample size is one of the study's main drawbacks.
The study was conducted with a sample of [Specify Sample Size] primary school teachers in
Murshidabad District. While efforts were made to ensure diversity in terms of school size,
location, and experience, the sample may not fully represent the entire population of primary
school teachers in the district. Therefore, the generalizability of the findings to a broader
population may be limited.

ii) Self-Report Bias: The data collection process relied on self-reported measures, including
responses to questionnaires and interviews. This raises the possibility of social desirability bias, in
which subjects might respond in a way that they believe are socially acceptable rather than
reflecting their true experiences. While measures were taken to ensure anonymity and
confidentiality, this bias may still have influenced the data.
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11. Suggestions for Further Study:

i) Longitudinal Studies: Future research could employ a longitudinal design to track changes in
occupational stress and job satisfaction over an extended period of time. This would provide a
more dynamic understanding of how these factors evolve throughout a teacher's career and in
response to changes in the educational environment.

ii) Comparative Studies: Comparative studies across different districts or regions within West
Bengal or other states in India could offer insights into how contextual factors influence
occupational stress and job satisfaction. Exploring variations in educational policies, school
resources, and community dynamics would contribute to a more nuanced understanding.

12. Conclusion:

Teachers need to have dedication and commitment to the school. Stress and job satisfaction
have a strong influence on the behavior of primary school teachers. As a result, it also affects the
organization, so we can consider job satisfaction as an integral characteristic of pre-primary
school teachers' professional well-being. Stress factors are statistically significant in job
satisfaction, indicating the relationship between these factors as shown in our study. Stress
factors are statistically significant in job satisfaction, indicating the relationship between these
factors as shown in our study. Our empirical study and findings confirm the positive relationship
between primary school teachers in Murshidabad on work load, administrative pressure,
effected stress and their job satisfaction. Increases occupational stress which positively affects
job satisfaction. Job Dissatisfaction can be a risk of professional disaster because when one is not
interested in work and is dissatisfied with one's work, a person with high job motivation is at risk
of work.
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