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Abstract:

The intersection of inclusive education and internal displacement represents a

critical area of inquiry, especially in the context of India, where internally
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The study identifies significant barriers to inclusive education for IDPs, including infrastructural deficits,

socio-economic marginalization, linguistic and cultural alienation, and psychological trauma.
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1. Introduction:

Development-induced displacement (DID) in India is a critical concern stemming from extensive
development initiatives, including dams, infrastructure, and industrial projects. These initiatives
frequently result in the displacement of marginalized people, especially tribal and rural
populations, causing numerous socio-economic and cultural repercussions. DID frequently leads
to the dispossession of land and livelihoods for indigenous and marginalized populations
(Internal Displacement Monitoring Centre [IDMC], 2019).* These groups are often displaced from
their ancestral territories, which are vital for their economic and cultural sustenance (Negi &
Azeez, 2022)%. The displacement results in a reallocation of resources from marginalized
communities to more affluent segments of society, intensifying pre-existing disparities (Sapre &
Gori, 2023)3. The relocation undermines the socio-cultural structure of impacted communities
(Singh, 2020)*. It dismantles conventional production systems, desecrates holy places, and

! Internal Displacement Monitoring Centre. (2019). Equitable access to quality education for internally displaced

children. https://doi.org/10.55363/idmc.kjxm9608.

2 Negi, D., & Azeez, E. (2022). Impacts of Development Induced Displacement on the Tribal Communities of
India: An Integrative Review. Asia-Pacific Social Science Review. https://doi.org/10.59588/2350-
8329.1420.

3 Sapre, A., & Gori, S. (2023). Development-Induced Displacement in India and the Tribal Rights: A Quest for
Social Justice. Journal of Asian and African Studies. https://doi.org/10.1177/00219096231168064.

4 Singh, A. (2020). Development Induced Displacement: Issues and Indian Experiences. Journal of the
Anthropological Survey of India, 69, 276 - 289. https://doi.org/10.1177/2277436X20979760.
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disperses family groupings, resulting in a loss of cultural identity and social networks (Siddiqui,
2018)°. Women encounter relocation distinctively from males, frequently enduring heightened
disempowerment. relocation policies are often gender-biased, neglecting the distinct needs and
experiences of women, hence complicating the relocation process for them (Sikka & Carol,
2021)%. Substantial obstacles exist in the distribution of compensation and relocation for
displaced populations. Current regulations and legal frameworks frequently prove inadequate,
resulting in inadequate support for individuals impacted by relocation. The necessity for a
balanced strategy that guarantees sustainable and fair growth is underscored (Maitra, 2009)’.
The methodology regarding displacement and rehabilitation in India has progressed from the
British colonial period to the neoliberal period following the 1990s (Borah, 2019)8%.
Notwithstanding this growth, the emphasis on development sometimes eclipses the rights and
requirements of displaced populations, resulting in persistent discussions and demonstrations
against such initiatives (Shah, 2011)°.

2. Literature Review:

Development-induced displacement in India presents considerable issues, especially for tribal
and marginalized populations. The effects are diverse, including land, livelihoods, socio-cultural
frameworks, and gender relations. Resolving these difficulties necessitates extensive policy
reforms that prioritize the rights and needs of displaced communities, guaranteeing that
development is both sustainable and equitable (Bisht, 2009)1°.

Inclusive education for development-induced displaced communities in India is a critical area of
focus, given the significant challenges faced by these communities. Development-induced
displacement (DID) often affects tribal and marginalized communities, leading to disruptions in
their socio-cultural life, health, education, and livelihoods (Badhai,2017).'* Addressing these
challenges through inclusive education is essential for sustainable development and social

3 Siddiqui, K. (2018). Development induced displacement of rural communities in India: A critical review. Turkish
Economic Review, 5, 226-239. https://doi.org/10.1453/TER.V512.1705.

¢ Sikka, G., & Carol, Y. (2021). Dam-induced displacement and resettlement and masculinities: the case of India
and Malaysia. Gender, Place & Culture, 29, 1353 - 1375. https://doi.org/10.1080/0966369X.2 021.1931047.

" Maitra, S. (2009). Development Induced Displacement: Issues of Compensation and Resettlement — Experiences
from the Narmada Valley and Sardar Sarovar Project. Japanese Journal of Political Science, 10, 191 - 211.
https://doi.org/10.1017/S1468109909003491.

8 Borah, S. (2019). A Critical Study Of ‘Development Induced Displacement’ In the Lower Subansiri Hydro
ElectricProject. International Journal of Scientific & Technology Research, 8, 1138-1143.

% Shah, A. (2011). Development-induced Displacement in Gujarat AMITA SHAH.

19 Bisht, T. (2009). Development-Induced Displacement and Women: The Case of the Tehri Dam, India. The Asia
Pacific Journal of Anthropology, 10, 301 - 317. https://doi.org/10.1080/14442210903271312 .

1 Badhai, M.K. (2017). Deprivation Of Tribal Children From Education During The Process Of Displacement: A
Study Of Three Villages Of Lakhanpur Open Cast Coal Mines Of Mcl, Jharsuguda.
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justice. Socio-Cultural and Economic Impacts: Development-induced displacement significantly
affects the socio-cultural life and economic stability of tribal communities in India (Sreya,
2013).*” These communities often face loss of land and livelihood, which are crucial for their
survival and cultural identity. The displacement also leads to human rights violations and
inadequate rehabilitative measures, further marginalizing these groups. DID impacts the health
and educational opportunities available to displaced communities. The disruption caused by
displacement often results in poor access to healthcare and educational facilities, exacerbating
the vulnerabilities of these communities. Inclusive education is recognized as a vital component
of sustainable development. It aims to address the diverse learning needs of children,
particularly those from marginalized communities. The approach involves educating both the
heart and the mind, fostering social inclusion and equality of opportunity. This is achieved by
drawing on local community needs and historical educational reforms, as seen in certain schools
in India that have developed distinct inclusive pedagogies (Mukherjee, 2017)*3.

While policy initiatives like the Right of Children to Free and Compulsory Education Act aim to
ensure universal education, there is a need for practice-informed policies that are tailored to the
Indian context (Suja & Elamaran, 2024).'* Western models of inclusion may not be fully
applicable, and there is a need for research into pedagogical practices that effectively promote
inclusive education in Indian schools (Indumathi, 2023)."> There is a limited empirical base to
understand the actions being taken to promote inclusive education in India. More research is
needed to develop and disseminate effective pedagogical practices that can create inclusive
classrooms and support the learning needs of displaced communities (Rose, 2017).%° Effective
policy implementation is crucial to ensure the rights of displaced communities (Silva, 2020)."’
This includes addressing the impacts of DID on various aspects of life and ensuring that inclusive
education policies are not just theoretical but are practically applied to benefit these
communities. Inclusive education for development-induced displaced communities in India
requires a multifaceted approach that considers the socio-cultural, economic, and educational

12 Sreya, B. (2013). Development-induced displacement in India. Social Science Research Network.

https://doi.org/10.2139/SSRN.2290864.

13 Mukherjee, M. (2017). Educating the Heart and the Mind: Conceptualizing inclusive pedagogy for sustainable
development. Educational Philosophy and Theory, 49, 531 - 549.
https://doi.org/10.1080/00131857.2016.1185002.

Suja, G., & Elamaran, S. (2024). Challenges of inclusive education in India. Shanlax International Journal of
Arts, Science and Humanities, 11(3), 25-34. https://doi.org/10.34293/sijash.v11i3.6905.

Indumathi, T. (2023). Current status of inclusive education in India. Shanlax International Journal of Arts,
Science and Humanities, 11(1), 2-9. https://doi.org/10.34293/sijash.v11is1i2-nov.7315.

16 Rose, R. (2017). Seeking Practice Informed Policy for Inclusive Education in India. Asian Journal of Inclusive

Education. https://doi.org/10.59595/ajie.05.1.2.
17 Silva, K. (2020). Forced displacement and educational outcomes: Evidence, innovations, and policy indications.
World Bank.
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impacts of displacement (Jayakody et al., 2022).'® By developing context-specific inclusive
pedagogies and ensuring effective policy implementation, it is possible to support the
sustainable development and social inclusion of these marginalized groups (Dagar, 2022).1°

3. Objectives of the study:

(i) Toidentify barriers to inclusive education for IDPs in India.

(ii) To evaluate promising practices and interventions aimed at fostering inclusive education for
IDPs.

(iii) To highlight gaps in the current literature and provide recommendations for future research
and policy formulation

4. Rationale of the study:

The constant threat of internal displacement in India, caused by development initiatives, natural
calamities, and sectarian strife, has resulted in considerable upheaval for impacted populations.
The impact on education, especially for marginalized populations like children and women, is
among the most significant repercussions. Notwithstanding India's comprehensive educational
policy, the integration of internally displaced groups is a notable deficiency in execution. This
essay intends to rigorously evaluate the efficacy of inclusive education policies and practices in
addressing this disparity, highlighting the systemic exclusion of disadvantaged populations from
excellent education. Emphasizing inclusion is crucial, since education is both a fundamental
human right and a means to reconstruct lives, promote social mobility, and cultivate resilience
among displaced individuals.

4. Methodology:

This study utilizes a critical review technique to synthesize and analyze the available literature on
inclusive education for internally displaced communities (IDCs) in India. The research conducts a
comprehensive examination of peer-reviewed articles, government reports and policy
documents over the last twenty years. The search across prominent academic databases such as
Scopus, JSTOR, and Google Scholar is directed by a mix of keywords including "inclusive
education," "internally displaced persons," "India," and "educational access." The evaluation
employs a theme analysis approach to pinpoint deficiencies in policy execution, resource
accessibility and community participation. Particular emphasis is placed on intersectional issues

such as gender, caste, and socio-economic position, which intensify educational disparities.

18 Jayakody, C., Malalgoda, C., Amaratunga, D., Haigh, R., Liyanage, C., Witt, E., Hamza, M., & Fernando, N.
(2022). Approaches to strengthen the social cohesion between displaced and host communities.
Sustainability, 14(6), Article 3413. https://doi.org/10.3390/su14063413.

19 Dagar, P. (2022). Evaluating and reframing vocational education and training for refugees: Insights from five
refugee groups across three cities of India. Compare: A Journal of Comparative and International
Education, 54(1), 110-127. https://doi.org/10.1080/03057925.2022.2078957.
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5. Results and Discussions:
5.1 Results:

(i) Access to Education:

Internally displaced individuals (IDPs) in India have substantial obstacles in obtaining education.
This encompasses inadequate infrastructure in displacement camps, absence of proximate
educational institutions, and budgetary limitations. The study reveals a significant gap in school
enrolment and attendance rates between displaced children and their non-displaced peers.

(i) Quality of Education:

The educational quality provided to displaced children is frequently inadequate. Overcrowded
classrooms, inadequate teaching personnel, and insufficient preparation for educators regarding
the distinct requirements of displaced children compromise the educational experience.
Furthermore, educational resources and curriculum frequently neglect the language and cultural
variety of displaced communities.

(iii) Psychosocial Challenges:

Displaced children often encounter emotional difficulties, including trauma, insecurity, and
marginalization, which impede their scholastic advancement. Educators and school personnel
frequently lack the necessary resources to tackle these challenges owing to the deficiency of
mental health support networks within educational institutions.

(iv) Integrating of Marginalized Populations:

Gender differences are notably significant, as displaced females face reduced enrolment and
increased dropout rates attributable to early marriage, household obligations, and safety issues.
Children from Scheduled Tribes (STs) and Scheduled Castes (SCs) experience compounded
marginalization due to their displaced status and social placement. Deficiencies in Policy and
Obstacles to Implementation. Although initiatives like the Right to Education (RTE) Act seek to
provide universal education, their execution is irregular for displaced populations. Bureaucratic
inefficiencies, insufficient oversight, and limited money intensify the difficulties encountered by
internally displaced persons (IDPs).

(v) Community Initiatives and Non-Governmental Organization Interventions:
Non-governmental Organizations (NGOs) and community-based efforts are essential in
addressing deficiencies in education. These initiatives encompass the establishment of
temporary learning centers, the provision of scholarships, and the advocacy for policy reforms.
Nonetheless, these projects frequently exhibit constraints in both scale and durability.

5.2 Discussion:
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This review's findings indicate a complex interaction of structural, cultural, and policy-related
obstacles that hinder inclusive education for internally displaced groups in India. The Right to
Education Act creates a legislative basis for universal education, although its implementation for
displaced populations reveals considerable deficiencies.

(i) Structural Obstacles:

A critical concern is the insufficiency of infrastructure. Displacement camps and temporary
settlements sometimes lack essential utilities, much less sufficient educational facilities. The lack
of stable schools or secure learning spaces sustains educational inequities. Additionally, practical
obstacles, such insufficient transportation to remote schools, further limit access.

(i) Socio-cultural Dynamics:

Cultural insensitivity non curricula and pedagogical approaches marginalizes displaced children,
especially those from tribal and minority groups. This marginalization is intensified for girls, who
encounter other societal constraints. Initiatives to advance gender equity and culturally sensitive
education are inadequate and require immediate focus.

(iii) Policy and Governance:

The disparity between policy and reality is seen in the irregular execution of educational
initiatives. The absence of accountability measures and focused plans for internally displaced
persons (IDPs) leads to their marginalization from conventional education systems. Policies must
be customized to the specific conditions of displacement, guaranteeing flexibility and
adaptability in execution.

(iv) The Function of Non-Governmental Organizations and Community-Centric Strategies:
Community-led projects and NGOs have demonstrated efficacy in meeting urgent educational
need; yet their scope remains constrained. Enhancing collaborations among governmental
entities, NGOs, and local communities may yield a more comprehensive and sustainable strategy
for educating displaced persons. Expanding effective pilot initiatives and incorporating them into
national policies is crucial for sustained impact.

(v) Psychosocial Assistance:

Addressing the psychological and emotional well of displaced children is essential for their
academic achievement. Educational institutions must be provided with qualified counsellors and
support personnel capable of assisting youngsters in managing trauma and cultivating a feeling
of safety and belonging.

6. Suggestions for Future Research and Policy:
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e Implement longitudinal research to evaluate the enduring educational results of relocated
children.

e Formulate a detailed national framework for inclusive education that specifically caters to
the requirements of internally displaced persons (IDPs).

e Augment educator training programs to integrate cultural competence and trauma-informed
instructional methodologies.

e Augment financial provisions for educational programs aimed at displaced communities.

e Enhance monitoring and assessment systems to guarantee policy efficacy.
By tackling these complex difficulties, India may advance towards realizing its constitutional
obligation to deliver fair and high-quality education for all children, including those from
internally displaced populations.

7. Conclusion:

The provision of inclusive education to populations that have been displaced within India
continues to be an important but underexplored issue, which calls for attentiveness that is both
immediate and ongoing. As a result of this analysis, major gaps in policy implementation,
resource allocation, and teacher preparation have been identified. These deficiencies contribute
to the perpetuation of educational disparities for communities who have been displaced. These
problems are compounded by structural obstacles such as poverty, social marginalization, and
linguistic limitations, which frequently result in the marginalization of vulnerable groups within
communities that have been relocated, such as women and children. On the other hand,
innovative projects in community-driven education, locally tailored curriculum design, and
technology interventions offer potential avenues for bridging these disparities. To guarantee that
education becomes a tool of empowerment rather than another site of exclusion for those who
have been displaced, it is vital to use a comprehensive strategy that integrates government
policy, efforts made by civil society, and engagement from grassroots levels. In order to achieve
equitable development and fulfil the constitutional promise of education for all in India, it is vital
that these structural hurdles be addressed and that an educational environment that is inclusive
be fostered.
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